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ABSTRACT 
The potential future responsibility of Student Teachers to address bullying among 
their students remains uncertain. This article undertook a comprehensive 
investigation to evaluate the readiness of Student Teachers in fulfilling this crucial 
role. A systematic review was conducted to assess the knowledge, attitudes, sense 
of responsibility, and confidence of Student Teachers in dealing with bullying. Our 
review included a total of 32 studies that met the criteria for inclusion. The findings 
indicate that only a small proportion of Student Teachers possess a comprehensive 
understanding of the fundamental characteristics of bullying. Regarding their 
attitudes towards bullying, the majority of Student Teachers express concern about 
this issue, although a certain number still perceive it as a normal aspect of the 
developmental process. Student Teachers tend to perceive certain forms of bullying 
as more severe than others, with physical bullying being regarded as the most 
serious form by many. While most Student Teachers acknowledge their 
responsibility in addressing bullying, a considerable portion lacks confidence in 
their ability to do so. The implications of these findings for future research on 
Student Teachers, teacher preparation programs, and endeavors aimed at 
diminishing bullying in educational institutions are discussed. 
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INTRODUCTION 
 
Bullying is a distinctive manifestation of aggressive behavior that is linked to negative short- and long-term 
outcomes such as fear and anxiety for the individuals involved, including the perpetrators, victims, and 
bystanders (Espelage, 2003; Hawker & Boulton, 2000; McDougall & Vaillancourt, 2015; Midgett & Doumas, 
2019). Bullying is defined as intention to harm, repetitive acts, and power imbalance (H. J. Thomas et al., 
2017). Considering the detrimental effects of bullying and the alarming statistic that approximately one in 
three young individuals report experiencing bullying in schools (UNESCO, 2019), it is not surprising that 
bullying has emerged as a global public health crisis (Beltran-Catalan et al., 2018; Espelage, 2003; Salimi et 
al., 2019). Consequently, there has been a surge in the development of comprehensive prevention and 
intervention programs in educational settings (Farrington & Ttofi, 2009), with educators playing a crucial 
role in these anti-bullying initiatives (Romero Saletti et al., 2021; Ttofi & Farrington, 2011). Teachers are 
often the focus of antibullying intervention initiatives (Yoon et al., 2011), and their active involvement is 
essential for the successful implementation and effectiveness of such programs (Aydin et al., 2022; Durlak 
& DuPre, 2008). However, research indicates that teachers continue to face challenges when it comes to 
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effectively intervening in instances of bullying (Ngo et al., 2018; Rigby, 2014). Additionally, findings from a 
recent meta-analysis, which revealed that intervention programs have, at most, moderate effects on 
teachers' attitudes and their willingness to intervene, suggest that further action is necessary (Delgado-
Rodríguez & Sillero-Arenas, 2018; van Verseveld et al., 2019). 

One valuable approach entails assessing probationary educators before they commence their teaching 
duties. The purpose is to identify deficiencies in their understanding of bullying and ascertain the elements 
of training that can enhance their capacity to address this issue in the future. Prior to engaging with 
students, probationary educators are more inclined to embrace positive changes through suitable 
instruction (Michael J. Boulton, 1997), which could potentially shape their attitudes towards bullying and 
their preparedness to intervene. Nevertheless, no systematic analysis has been undertaken on this 
particular group of student teachers. Only two systematic analyses have been conducted thus far: one 
focusing on self-efficacy in preventing and intervening with bullying in educational institutions (Fischer et 
al., 2021), and another concentrating on perceptions and responses to cyberbullying (Macaulay et al., 
2018). The absence of comprehensive analyses restricts the field's ability to draw appropriate conclusions 
regarding the requisite training in teacher preparation programs (Kolb & Kolb, 2022). 

Classroom teachers play a crucial role in reducing bullying behavior and supporting victims (Colpin et al., 
2021; Demol et al., 2020; Wachs et al., 2019). They can create anti-bullying classroom norms and encourage 
students to uphold them (Veenstra et al., 2014), which helps prevent future bullying. Teachers' response to 
bullying can influence students' willingness to report bullying (Demol et al., 2020), behavior, and the 
occurrence of bullying over time (Veenstra et al., 2014)Teachers also play a role in victims' self-adjustment 
in bullying incidents. When teachers intervene in bullying, they can provide emotional support and comfort 
victims, leading to more seeking help from adults (Blomqvist et al., 2020). However, evidence from 
systematic reviews suggests that student teachers may lack confidence in addressing cyberbullying 
(Macaulay et al., 2018), which is not universally accepted. Addressing discrepancies in knowledge and skills 
during initial teacher training programs can help teachers better deal with bullying situations for future 
students (Romero Saletti et al., 2021). 

Theoretical Foundation 
This systematic review aimed to assess the readiness of pre-service teachers to intervene in bullying 
situations in schools. The Bystander Intervention Model (Latané & Darley, 1970) and Theory of Planned 
Behavior (Ajzen, 2012, 2020) were used to predict teachers' intervention behavior. The model suggests that 
teachers' intervention behavior occurs when they notice, perceive an emergency, accept responsibility, 
know how to help, and take action. Training to understand bullying's characteristics and its various forms 
could increase the likelihood of teachers recognizing and intervening in bullying situations (Gotdiner & 
Gumpel, 2024). 

The Theory of Planned Behavior (TPB) suggests that behavior is influenced by intentions, attitudes, 
subjective norms, and self-efficacy. It has been applied to understanding school staff's intervention in 
bullying situations. Teachers are expected to intervene if they have negative attitudes, feel expected, and 
feel confident in their ability. This review focuses on student teachers' attitudes and confidence. 

The Theory of Planned Behavior (TPB) and the Bystander Intervention Model both have components that 
influence teachers' actions. Attitudes about bullying can influence the first two steps of the Bystander 
Intervention Model, as antibullying attitudes can make teachers more alert and take action (Choi & Lee, 
2019). Attitudes also relate to the third step, accepting responsibility to act (Taddeo & Blanchard, 2022). 
Teachers with normative beliefs about bullying may be less likely to intervene, as they may not believe 
they can help (Jiang et al., 2022). Self-efficacy also plays a role in determining whether teachers will 
intervene in bullying situations (Tsai et al., 2021). 

To understand student teachers' likelihood of intervening in bullying situations, factors such as knowledge 
of bullying characteristics, beliefs, attitudes, sense of responsibility, and confidence were assessed, aiming 
to predict their intervention behavior. 

Research Questions 
1. What do student teachers know about the definition of bullying in terms of the key characteristics 

that delineate bullying from general aggressive behavior?  
2. What are student teachers’ beliefs and attitudes about bullying? 
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3. What are student teachers’ attitudes toward different forms of bullying? 
4. What are student teachers see themselves as responsible for intervening in bullying? 
5. What are student teachers’ level of confidence in their ability to deal with bullying among their future 

students? 

Current Systematic Review 
In recent years, there has been a growing interest in understanding how well student teachers comprehend 
the issue of bullying. This has led to a need for a comprehensive examination of the available information. 
Systematic reviews are important in advancing scientific progress because they bring together research, 
provide an overview of the existing evidence, identify areas for future study, and offer practical implications 
for education and policy (Shea et al., 2017). In our review, we focused on five research questions that served 
as our guiding framework. Additionally, we examined two potential factors that might influence teachers' 
perception of bullying: the teacher's gender and their personal experiences with bullying. The social 
information processing model and social cognitive theory explain how these variables can shape a teacher's 
interpretation of bullying episodes (Camilo et al., 2020). Understanding whether there are differences in 
student teachers' readiness to address bullying based on these factors is crucial for developing strategies 
to modify their reactions. Previous studies on both students and full-time teachers have indicated that there 
are variations in the attitudes and tolerance of male and female teachers towards bullying (Green et al., 
2008). Moreover, teachers who have experienced victimization themselves during their own schooling tend 
to have more negative attitudes towards bullying and a stronger commitment to addressing it. Based on 
this information, it is anticipated that student teachers who have been victims of bullying in the past will 
also hold more negative attitudes towards bullying. 

In order to better understand the attitudes and reactions of student teachers towards bullying, this study 
examines five research questions and considers the influence of two moderators: teacher gender and 
personal experiences with bullying. These factors have the potential to shape how instructors perceive and 
respond to instances of bullying (Maghbouleh et al., 2022). Research has shown differences in attitudes and 
tolerance towards bullying between female and male instructors. Female educators are expected to have 
a greater inclination towards negative sentiments towards bullying. Additionally, student teachers who 
have experienced victimization in the past tend to have more pessimistic views and a stronger commitment 
to providing assistance (Mishna et al., 2005). Therefore, it is anticipated that student teachers who have 
been victims of bullying may hold more unfavorable attitudes towards bullying. Understanding these 
distinctions is crucial for implementing effective strategies to modify student teachers' reactions to bullying. 
 

METHOD 

Search Strategy 
In order to conduct this review, we followed a meticulous process known as a systematic review. This 
involved searching through various databases to find relevant research papers. We carefully selected 
papers based on specific criteria, considering both what to include and what to exclude. Once the papers 
were chosen, we analyzed and coded the information they contained. Throughout this entire process, we 
adhered to the PRISMA guidelines for systematic reviews (Page et al., 2021), which are widely recognized 
and respected in the research community. These guidelines provide a framework for developing and 
reporting systematic reviews, ensuring that the process is transparent and rigorous. To help visualize our 
review process, we have included a PRISMA figure, which outlines the identification, screening, and 
inclusion steps we took (Fig. 1). 

Literature Search 
The Web of Science (WOS) and Scopus database are renowned for their vast and diverse collection of 
subjects, encompassing even education, making them the largest databases of its kind worldwide. In 
October 2023, an in-depth exploration of these databases took place, aiming to retrieve all relevant 
information pertaining to the keywords 'preservice teachers' OR 'student teachers' AND 'bullying.' To 
guarantee a complete overview, the search was also extended to encompass the Web of Science and Scopus 
databases. This rigorous methodology was employed to ascertain that the resulting articles are not only 
informative but also highly pertinent to the subject matter being investigated. 
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Study Selection 
In our extensive search for relevant literature, we utilized the WOS database and the Scopus database. This 
led to a total of 52 articles being selected from the WOS database and 173 articles from the Scopus 
database. After removing duplicates, we had a pool of 177 articles. A thorough examination of their 
abstracts allowed us to eliminate 132 papers that were not pertinent to our topic, leaving us with 45 papers 
for full-text screening. These papers were carefully assessed to determine their relevancy. After this 
screening process, we were able to identify 32 articles that met all of our inclusion criteria and were 
therefore chosen for further analysis. For more information on the specific criteria used for inclusion and 
exclusion. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

FIGURE 1. Flow diagram of the systematic review selection process studies included. 

Inclusion and Exclusion Criteria 
To be included in our review, articles had to meet the following criteria: 
• published between 2005 and 2023; 
• published in English;  
• either peer-reviewed articles, conference papers, or review articles; 
• studies involving student teachers who are not already teaching full-time;  
• studies with measures that assessed bullying specifically;  
• studies asking specifically about bullying between school-aged (PK–12) children; 

Records identified from: 
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• studies with results that addressed at least one of the five specific research questions.  

The studies were excluded for the following reasons: 
• involved in-service teachers already teaching full-time;  
• measures did not include the term bully or bullying; 
• did not involve bullying among school-aged children (e.g., work-place bullying); 
• full texts were not available; 
• the study did not address any of the five research questions; 
• results specific to the subsample of student teachers could not be determined based on analyses 

performed. 

Data Extraction 
In the process of conducting the research, once the total number of studies was determined, two reviewers 
worked independently to gather data from all full-text articles. This involved identifying the publication 
type, such as peer-reviewed articles or dissertations, as well as extracting details about the study's location, 
sample size, gender distribution, and participant age. Additionally, information regarding the type of 
teacher preparation program, year of study, and the intended grade level to teach were gathered. 
Furthermore, details concerning whether student teachers had participated in teaching practicums or been 
exposed to bullying topics in their courses were recorded. For studies with an intervention design, specific 
information about the intervention length, activities, control group presence, randomization use, and the 
timeframe between pretest and posttest assessments was also collected. Descriptive and inferential 
statistics, as well as reported results from relevant analyses, were extracted from all studies. The inspection 
of interrater agreement indicated moderate to perfect agreement, and any discrepancies were resolved 
through discussion until mutual agreement was achieved. 

Data Synthesis 

In a study conducted by (J. Thomas & Harden, 2008), a narrative synthesis was employed to analyze the 
themes identified from the results, facilitating the identification of patterns across various methodologies 
to address research questions. The first step involved coding the results using both deductive and inductive 
codes, aligning with the researcher's predetermined questions and hypotheses, while also allowing for 
emergent themes to deepen the analysis. These codes were then consolidated into themes that 
encapsulated the patterns observed in the data relevant to their research inquiries. Finally, a narrative 
description was crafted for each theme, synthesizing the findings from all included studies to offer a 
comprehensive overview of student teachers' preparedness in addressing bullying. 

 
RESULTS 
 
Overview of Study Characteristics of Included Reports 
The study analyzed bullying in student teachers across 14 countries, focusing on physical, verbal, relational, 
and cyberbullying. The majority of studies were published in peer-reviewed journals, with the majority 
having quantitative designs. Student teachers represented the majority of the sample, with 83.3% of the 
studies. The most common form of bullying was physical, followed by verbal, relational, and cyberbullying. 
The least common form was bias-based bullying. The majority of studies were from the USA, followed by 
Canada, and the UK. Student teachers were enrolled in undergraduate degree preparation programs, 
postgraduate degree programs, or alternative certificate/accreditation programs. They were trained to 
teach students at all levels, with most preparing for middle school, high school, or secondary level (43.8%). 
However, only 14 out of 32 studies explicitly stated what grade level participants intended to teach. 

What Do Student Teachers Know About the Characteristics of Bullying? 
In a comprehensive analysis of 32 studies, a substantial 21.9% focused on the crucial task of evaluating how 
student teachers conceptualized bullying. Remarkably, 7 of these studies delved into this topic, with 2 
employing quantitative methodologies like surveys and 5 opting for qualitative approaches such as focus 
groups and interviews. Moreover, there were 2 intervention studies, one of which utilized a quantitative 
method, while the other employed a mixed-method approach. Surprisingly, none of the studies delved into 
the potential impact of participants' gender or prior experiences with victimization on their understanding 
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of bullying. This draws attention to the potential gaps in our understanding of the factors that shape 
individuals' perceptions of bullying. 

TABLE 1 
Summary of included articles that addressed research questions 

Author 
RQ1 RQ2 RQ3 RQ4 RQ5 

n = 5 n = 11 n = 14 n = 3 n = 14 

Amanaki & Galanaki (2013)  X   X 

Banas (2014)     X 

Bauman & Del Rio (2006): Study 1   X   

Bauman & Del Rio (2006): Study 2a   X   

Begotti et al. (2017)   X   

Begotti et al. (2018)   X   

Benitez et al. (2009) X    X 

Boulton et al. (2014)   X   

Cilliers & Chinyamurindi (2020)  X    

Craig et al. (2011)  X X  X 

Craig et al. (2000)   X   

Crooks et al. (2017)  X    

Fry et al. (2020) X  X  X 

Garner (2017)  X   X 

Garner et al. (2013)   X   

Garner et al. (2017)  X    

Huang et al. (2018)   X   

Kahn et al. (2012)    X   

Kokko & Pӧrhӧlӓ (2009)     X 

Kyriacou & Uhlemann (2011)    X  

Kyriacou et al. (2013)    X  

Lester et al. (2018)  X X  X 

Macaulay et al. (2020) X     

Maynes & Mottonen (2017)     X 

Nicolaides et al. (2002)  X   X 

Psalti (2017)   X   

Purdy & Mc Guckin (2015)     X 

Purdy & Mc Guckin. (2014)  X   X 

Redmond et al. (2018) X   X  

Rose et al. (2018) X  X   

Ryan et al. (2011)  X   X 

Yilmaz (2010)   X     X 

Note. Articles that addressed research questions (RQs) are marked with an X.  
 

Understanding and defining bullying poses a significant challenge for student teachers, as supported by 
various studies. Research conducted by Rose and colleagues in 2018 emphasizes the importance of three 
key characteristics of bullying: power imbalance, repetition, and intent to harm. However, it is evident from 
studies conducted by Fry et al. (2020), Macaulay et al. (2020), Redmond et al. (2018), and Small et al. (2013) 
that student teachers often fail to incorporate one or more of these critical characteristics in their 
definitions of bullying. For instance, power imbalance was frequently omitted, according to Fry et al. (2020) 
and Macaulay et al. (2020), while Macaulay et al. (2020) also revealed that repetition and intent to harm 
were commonly overlooked. Furthermore, Fry et al. (2020) and Macaulay et al. (2020) highlighted 
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inconsistencies among student teachers regarding the significance of repetition and intent to harm in 
defining bullying. 

Two intervention studies on student teachers' knowledge of bullying yielded encouraging results, indicating 
that interventions can effectively enhance their understanding and awareness of this issue. The study 
conducted by Benitez Muñoz and colleagues (2009) revealed that participants who received the 
intervention displayed significant improvement in their comprehension of bullying compared to the control 
group. Notably, those in the intervention group exhibited a greater incorporation of key indicators, such as 
intentionality and repetition, in their definition of bullying.  

What Are Student Teachers’ Beliefs and Attitudes About Bullying? 
The study delved into the beliefs and attitudes of student teachers regarding bullying, with a notable 35.7% 
of the studies employing quantitative methods. Specifically, six studies sought to uncover whether student 
teachers harbored normative beliefs about bullying, and findings from five out of the six indicated that 
student teachers do, to some extent, view bullying as a normal aspect of growing up (Pamela W. Garner, 
2017; Pamela W. Garner et al., 2013). The research revealed that around one in three student teachers 
perceive bullying as an inherent part of adolescence, with a significant proportion agreeing that most young 
people will experience bullying at some point in their school years (Crooks et al., 2017). Furthermore, a 
substantial percentage of student teachers expressed the belief that youth would not learn how to 
independently resolve conflicts if adults intervened in every bullying incident (Crooks et al., 2017). 
Additionally, a smaller contingency of student teachers asserted that being bullied could equip victims with 
the ability to handle challenging situations in the future (Crooks et al., 2017). 

Several studies have highlighted the prevalent concern among both primary and secondary teachers 
regarding the issue of bullying and cyberbullying (K. Craig et al., 2011). A consistent finding across these 
studies is the negative attitudes held by a majority of student teachers towards bullying, as well as their 
genuine concern for the well-being of their students in relation to these issues (Amanaki & Galanaki, 2014). 
In particular, when it comes to cyberbullying, the majority of student teachers are apprehensive about its 
impact, believing that children are indeed affected and acknowledging it as a significant problem within 
schools. This aligns with the broader concern for bullying, indicating a consistent pattern of worry and 
awareness among student teachers towards both traditional and cyberbullying (Ryan et al., 2011; Harun 
Yilmaz, 2010). 

In a comprehensive review of 16 studies, researchers delved into the attitudes of teacher candidates toward 
bullying and cyberbullying. The findings revealed that gender plays a significant role in shaping these 
attitudes, with female student teachers demonstrating more concern for bullying and cyberbullying than 
their male counterparts. Specifically, female student teachers expressed a greater belief in the impact of 
cyberbullying (Amanaki & Galanaki, 2014; K. Craig et al., 2011; Harun Yilmaz, 2010) on children and 
identified it as a prevalent issue in schools. However, when it came to the willingness of teachers to support 
bullied students, gender differences were not observed. Moreover, the study also explored the influence 
of prior experience with victimization on teacher candidates' attitudes and concluded that such experiences 
did not lead to significant differences in their attitudes toward supporting bullied youth. These insights shed 
light on the complex interplay of gender, personal experiences, and attitudes in the context of addressing 
bullying in educational settings (Lester et al., 2018). 

What Are Student Teachers’ Attitudes Toward Different Forms of Bullying? 
The perception of different forms of bullying among pre-service teachers has been the subject of numerous 
studies, with a total of 18 studies evaluating attitudes towards various types of bullying. These studies, 
primarily employing quantitative methods, have revealed that there are differences in the perceived 
seriousness or harm of different forms of bullying. Notably, 14 out of 18 studies indicated that student 
teachers held varying perceptions regarding the seriousness of bullying based on the specific form. The 
consistent finding across these studies was that physical bullying was generally regarded as more severe 
compared to other forms of bullying (Bauman & Del Rio, 2006; W. M. Craig et al., 2000; Pamela W. Garner 
et al., 2013; Huang et al., 2018; Small et al., 2013). This prevailing sentiment persisted even in comparisons 
with cyberbullying (M J Boulton et al., 2014; K. Craig et al., 2011), biased-based bullying targeting sexual 
minority youth (W. M. Craig et al., 2000), and combined social and verbal bullying (Kahn et al., 2012).  

Studies exploring the perceived seriousness of different forms of bullying among student teachers have 
yielded mixed findings. While some studies indicated that verbal bullying was considered more serious than 
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physical bullying (Psalti, 2017), others did not report significant differences in perceived seriousness. 
Additionally, the inclusion of cyberbullying as a form of bullying further complicated the picture, with 
conflicting results emerging from different studies. The lack of a clear and consistent pattern across studies 
regarding the perceived seriousness of cyberbullying compared to other forms adds to the complexity of 
understanding the nuanced dynamics of bullying in educational settings (M J Boulton et al., 2014; K. Craig 
et al., 2011). 

Four out of the 18 studies examined showed no significant variations in seriousness across various forms of 
bullying. In these studies, student teachers consistently rated similar levels of seriousness between overt 
(physical or verbal) and covert (social exclusion) bullying (Begotti et al., 2017, 2018), traditional and 
cyberbullying (Lester et al., 2018), as well as between physical, verbal, indirect, and sexual bullying (Rose et 
al., 2018). Furthermore, five studies investigated whether these perceptions were influenced by the gender 
of the student teachers, with most of them finding no significant gender moderation in ratings of 
seriousness or harm among different types of bullying (M J Boulton et al., 2014; W. M. Craig et al., 2000; 
Lester et al., 2018). However, one study did uncover a gender moderation effect, revealing that female 
student teachers perceived homophobic and cyberbullying to be more serious than their male counterparts 
(K. Craig et al., 2011). 

Two studies delved into the potential influence of student teachers' previous experiences with victimization 
on their perceptions of the seriousness of different forms of bullying. In their research, Lester and 
colleagues (2018) found that student teachers' prior victim status did not significantly affect their 
perception of harm caused by traditional versus cyberbullying. This suggests that regardless of their own 
experiences as students, student teachers generally rated the seriousness of both forms of bullying similarly 
(Rose et al., 2018). This finding highlights the importance of understanding how individuals in educational 
roles perceive and respond to different forms of bullying, and the potential impact of their own past 
experiences on these perceptions. 

What Is Student Teachers’ Sense of Responsibility to Deal with Bullying? 
The perception of student teachers regarding their responsibility to intervene in bullying was the focus of 
six studies, with a total of 14.3% of students taking part in the research. Half of the studies employed 
quantitative methods, while the remaining studies utilized qualitative approaches. Interestingly, none of 
the studies explored the potential impact of gender or prior victimization experiences on the perception of 
responsibility. Most of the research highlighted the recognition of responsibility among student teachers in 
addressing bullying within the school environment. Furthermore, the majority of student teachers 
expressed their agreement that managing bullying among their students would form a significant part of 
their future responsibilities (Curb, 2014). In addition, two studies emphasized the importance of teaching 
staff playing a significant role in addressing both bullies and victims (Kyriacou et al., 2013; Kyriacou & 
Uhlemann, 2011).  

What Is Student Teachers’ Level of Confidence to Address Bullying? 
The research encompassed 20 studies, with nearly half of them employing qualitative methodologies, 
focused on exploring the confidence and self-efficacy of student teachers when it comes to addressing 
bullying. Across the studies, a prevalent theme emerged, indicating that student teachers generally lack a 
strong sense of assurance in their capacity to effectively navigate and intervene in instances of bullying. 
This sentiment was notably underscored in Garner's (2017) investigation, where findings revealed that 
student teachers expressed apprehension and reluctance in their ability to identify or mitigate bullying 
behavior. The collective body of evidence suggests that there is a noteworthy gap in the confidence levels 
of student teachers when it comes to dealing with bullying, signaling a critical area for further exploration 
and intervention. 

Several studies have found that a minority of student teachers are not feeling confident in their ability to 
address and manage bullying in schools. Specifically, less than half of student teachers reported feeling 
confident in dealing with bullying, identifying or managing cyberbullying (Ryan et al., 2011; Harun Yilmaz, 
2010), or addressing biased-based bullying against students with disabilities (Purdy & Guckin, 2015). This 
lack of confidence raises concerns about the preparedness of future educators in creating a safe and 
supportive learning environment. Additionally, some student teachers expressed a lack of confidence in 
knowing how to handle bullying situations (Purdy & Guckin, 2015), highlighting the need for comprehensive 
training and support in this area.  
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In examining the preparedness of student teachers to address bullying in educational settings, several 
studies have highlighted varying degrees of confidence among participants. Lester et al. (2018) noted that 
student teachers exhibited a certain level of confidence in their ability to address bullying, particularly in 
discussing, identifying, managing, and preventing such behavior. Similarly, Nicolaides et al. (2002) found 
that student teachers expressed some degree of confidence in their perceived skills to handle bullying 
situations. However, it is worth noting that a significant majority of the sample, comprising over 50% of the 
participants, reported feeling confident in their capacity to address bullying, as evidenced by the 65% 
confidence level recorded in the study by Purdy and Mc Guckin (2014). 

The study focused on implementing interventions aimed at boosting the confidence of student teachers in 
confronting bullying incidents, and the findings indicated a positive impact. The interventions resulted in a 
noticeable increase in the self-efficacy and confidence of the student teachers when it came to dealing with 
bullying-related tasks, as observed from pretest to posttest. Notably, the study incorporated a control 
group, allowing for a comparison that demonstrated the effectiveness of the interventions. The analysis 
revealed that the intervention group exhibited a significant increase in their bullying self-efficacy, while the 
control group did not experience a similar change (Benitez Muñoz et al., 2009). 

The impact of gender on the confidence levels of student teachers was the focus of eight studies, with the 
results yielding a mixed outcome. While three studies indicated that female student teachers reported 
lower levels of confidence, particularly in areas such as identifying bullying, managing bullying, and taking 
action against bullying, the remaining studies did not show a consistent trend. This disparity in findings 
suggests that the relationship between gender and confidence among student teachers is complex and 
multifaceted, warranting further investigation. Amanaki and Galanaki (2014) and Yilmaz (2010) were among 
the researchers who contributed to this body of knowledge. 

Discussion 

Student Teachers’ Knowledge of the Characteristics of Bullying 
Student teachers often struggle to articulate a clear understanding of bullying, overlooking crucial 
components such as the intention to harm, repetitive behavior, and power imbalances (Yamawaki et al., 
2022). This failure to grasp the fundamental aspects of bullying points to a deficiency in foundational 
knowledge. It is important to approach these findings with caution, acknowledging the potential for 
selection bias in the studies (Lu et al., 2022). Despite this, the methods employed to gather student 
teachers' definitions of bullying appear to have minimized the risk of information bias, thus providing a 
more reliable insight into their perspectives on this pervasive issue. 

The research findings indicate that defining bullying and recognizing its characteristics can be challenging 
for student teachers as well as some in-service teachers. This difficulty highlights the potential need for 
additional training to ensure that educators can effectively identify and respond to instances of bullying 
among their students. By providing targeted support, such as specific training on the defining features of 
bullying, educational institutions can better equip their teachers to address and prevent this harmful 
behavior in the classroom. 

The discussion surrounding the essential attributes of bullying, particularly the need for repetition and 
intent to harm, has become a topic of interest in recent studies. Notably, in-service teachers have even 
disregarded repetition when defining bullying, highlighting the complexity of the issue (Mishna et al., 2005). 
The ongoing debate regarding the necessity of repetition and how it should be defined and recognized has 
been fueled by the growing prevalence of cyberbullying (Smith et al., 2012). This has led to a deeper 
examination of the nature of bullying and the potential impact of these specific characteristics on its 
prevalence and effects. 

Student teachers are essential in creating a safe and supportive environment for their students, and 
understanding the characteristics of bullying is crucial in effectively addressing and intervening in bullying 
situations. Research has shown that young people who are victims of bullying are at a higher risk for 
negative consequences, emphasizing the need for teachers to be knowledgeable and proactive in their 
response (Kowalski et al., 2014; Ybarra et al., 2014). It is important for educators to not only address clear 
bullying behaviors but also to respond to the plight of all victims, regardless of the specific characteristics 
of their victimization experiences. This holistic approach can help create a more inclusive and supportive 
school environment for all students. 
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Student Teachers’ Beliefs and Attitudes About Bullying 
The study on student teachers' attitudes toward bullying revealed that while some student teachers hold 
normative beliefs about bullying, it may not be representative of the entire population of student teachers 
(Espelage et al., 2023). Various studies have reported conflicting findings, with some indicating that only 
one in three teachers agree with these beliefs, while others suggested that only a few hold such views. It is 
important to note, however, that nearly all the studies identified in the research exhibited a high risk for 
selection bias and information bias. This underscores the need for caution when interpreting student 
teachers' attitudes toward bullying, as these biases could potentially skew the findings. 

The influence of normative beliefs on teachers' responses to bullying is a paramount concern in the field of 
education. Research has indicated that these beliefs may result in teachers advising victims to handle the 
situation independently, contradicting established best practices for addressing bullying (Ttofi & Farrington, 
2011). To combat this trend, there is a clear need for further efforts to challenge and change these 
normative beliefs among student teachers. It is crucial for them to grasp the importance of actively 
supporting victims and addressing bullying incidents directly within their classrooms. This shift in 
perspective is essential in promoting a safer and more inclusive learning environment for all students. 

A recent study by Cilliers and Chinyamurindi (2020) revealed that a majority of student teachers are deeply 
concerned about the prevalence of bullying, particularly cyberbullying, in schools. The study found that over 
90% of student teachers acknowledged the significance of cyberbullying as an issue within the educational 
environment. This widespread concern highlights the growing recognition of the detrimental impact of 
bullying on students, and emphasizes the need for effective strategies to address and prevent such 
behavior. The findings underscore the importance of creating a safe and inclusive school environment 
where all students feel valued and supported. 

The issue of bullying presents itself with two contrasting perspectives: one suggesting that it is a normative 
behavior, and the other highlighting its concerning nature. Interestingly, these perspectives are not 
mutually exclusive. Research indicates that a significant percentage of student teachers hold a normative 
belief about bullying, with about one in four endorsing this view. However, a striking 90% of the same 
sample emphasized the seriousness and importance of addressing bullying within the school environment 
(Crooks et al., 2017). This dichotomy underscores the complexity of the issue and the need for a 
multifaceted approach to addressing bullying in educational settings. 

It is important for student teachers to recognize that the coping skills they may think victims acquire from 
being bullied (Compas et al., 2001) are unlikely to manifest within the context of a victimization experience 
(Kanetsuna & Smith, 2002). Research has indicated that fostering antibullying attitudes among teachers can 
be highly beneficial in reducing bullying behavior and encouraging victims to seek help. When students 
perceive that their teachers unequivocally oppose bullying, instances of bullying decrease, and victims are 
more inclined to reach out to adults for support (Blomqvist et al., 2020; Saarento et al., 2015). Therefore, 
advocating for antibullying attitudes within the educational setting can have a significant impact on creating 
a safer and more supportive environment for students. 

Student Teachers’ Attitudes Towards Different Forms of Bullying 
The perception of seriousness in bullying among student teachers was found to differ based on the type of 
bullying in a recent study. Physical forms of bullying were generally considered more serious than verbal 
and relational forms, and verbal bullying was viewed as more serious after physical bullying. However, the 
study also revealed that there were no clear patterns for other forms of bullying, such as cyberbullying. 
While some studies indicated no differences in perceived seriousness based on the form of bullying, this 
was more of an exception than a rule (Zhou et al., 2022)(Begotti et al., 2017, 2018; Lester et al., 2018; Rose 
et al., 2018). 

The perception of the seriousness of different forms of bullying plays a pivotal role in shaping intervention 
responses. When a form of bullying is deemed as serious, it signifies that the resulting harm is significant 
and necessitates immediate attention. However, it becomes problematic when educators undervalue the 
seriousness of certain types of bullying, as this may hinder their ability to effectively respond to such 
incidents. For instance, physical bullying is often viewed as more serious than relational bullying, potentially 
due to the misconception that relational bullying is less harmful to its victims (Bauman, 2008). Nevertheless, 
research indicates that social exclusion and any form of bullying that jeopardizes a victim's acceptance 
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among peers can inflict considerable harm. This underscores the importance of recognizing and addressing 
the impact of all forms of bullying, as they all have the potential to cause significant harm to their victims 
(Adler & Adler, 2000). 

The discovery that student teachers diminish the severity of certain types of bullying implies a potential 
lack of understanding about child development or an inability to integrate their knowledge to properly 
assess the harmful impact of different bullying behaviors (Hadar et al., 2020). It highlights the crucial need 
to provide comprehensive training for future educators in the areas of child development and bullying. By 
equipping them with the necessary knowledge and tools, we can ensure that they recognize all forms of 
bullying as equally serious and are better prepared to intervene when necessary. This underscores the 
importance of emphasizing the role of education in addressing and preventing bullying in schools. 

Student Teachers’ Sense of Responsible for Intervening in Bullying 
Studies suggest that most student teachers recognize some responsibility to address bullying incidents in 
their classrooms. However, concerns over confounding, selection, and information bias exist in these 
studies. Teachers are responsible for promoting the social development of their students (Farmer et al., 
2011) and should monitor and manage bullying incidents to help students develop positive peer roles, 
reputations, and relationships. Teachers can create opportunities for students with few friends to interact 
with prosocial peers to foster positive peer relationships. 

Educators are faced with the challenging task of navigating the social dynamics and peer experiences of 
their students (Gest et al., 2014), yet some may feel ill-equipped to address these issues, choosing instead 
to concentrate solely on the academic aspects of their role. However, research suggests that dismissing the 
impact of peer victimization on students' well-being can have far-reaching consequences, with links to 
academic struggles (Gardella et al., 2017) and detrimental effects on mental health. Therefore, taking a 
holistic approach to education that encompasses both academic instruction and the social-emotional well-
being of students is crucial for fostering a positive learning environment and promoting well-adjusted 
citizenship (Schonert-Reichl & Hymel, 2007). 

In the realm of addressing bullying in schools, there exists a notable ambiguity regarding who holds the 
primary responsibility for addressing this pressing issue. This uncertainty has led to a lack of clarity in 
defining roles and responsibilities within the school environment. It is imperative to have clear and precise 
policies that clearly outline the party responsible for addressing bullying, as well as the guidelines for when 
teachers should involve other school personnel. Fry et al. (2020) emphasize the importance of ensuring that 
all teachers are well-versed in these policies. While it is acknowledged that other stakeholders also play a 
role in addressing bullying, Bellmore (2016) highlights that teachers are the initial line of defense within the 
school system. 

Student Teachers’ Confidence to Address Bullying 
The majority of student teachers struggle with confidence when it comes to addressing bullying, and this 
lack of assurance varies widely across different measures of confidence. The reliability and validity of these 
measures have also been called into question, casting doubt on the accuracy of the findings (Henseler et 
al., 2015). Studies on confidence in dealing with bullying are susceptible to information bias, which 
undermines the certainty of the results. Some studies delve into various aspects of addressing bullying, 
including identification, management, and working with both victims and bullies. Student teachers have 
expressed greater confidence in managing general bullying situations compared to instances of bias-based 
bullying, particularly those involving students with disabilities (Purdy & Guckin, 2015). Moving forward, 
there is a need for more detailed research to pinpoint the specific areas in which student teachers require 
support to enhance their sense of efficacy in addressing bullying. 

The issue of confidence in addressing bullying is not limited to student teachers, as some in-service teachers 
also express a lack of confidence in their ability to handle bullying situations (Michael J. Boulton, 1997; 
Gedik Bal, 2023; Macaulay et al., 2018). Researchers have highlighted the importance of examining whether 
the confidence gained during teacher preparation programs can be maintained once teachers are in-
service, and to what extent this confidence translates into effective competence when dealing with bullying 
incidents. Additionally, student teachers have voiced concerns about the adequacy of their current 
preparation programs in equipping them to address bullying b(Beran, 2005). Therefore, it is crucial to 
provide comprehensive training that not only prepares teachers to deliver lessons, but also empowers them 
to foster students' overall well-being across various domains. 
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CONCLUSION 
 
The issue of bullying in schools is a significant concern, and it is essential for future educators to be prepared 
to intervene and manage these incidents effectively. Research indicates that student teachers often lack 
the necessary knowledge and confidence to address bullying, some even considering it a normal part of 
growing up. This lack of preparedness can have serious consequences, as it may lead to inaction or 
inappropriate responses to bullying incidents. Inaction from teachers can send the message that they 
tolerate bullying, undermining efforts to create a safe and respectful environment for all students. The 
potential impact of inadequate intervention is far-reaching, affecting not only the victims but also 
bystanders and the overall classroom dynamic. To address this, it is crucial to provide comprehensive 
training for student teachers so that they can effectively contribute to antibullying efforts once they assume 
teaching roles. It is our responsibility to ensure that student teachers are equipped to create a supportive 
and secure environment for their future students. 
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